W m odelled Ce. fponse op
Year 11 English: Language of Politics and Persuasion
Assessment Task

Weighting: 20%
Outcomes Assessed: 1, 3,6, 8
Parts One & Two — details below

Rubric:

In this task you will be assessed on how well you:
e Describe and analyse the ways that language forms and features, and structures of texts
shape meaning and influence responses
e Engage with the details of text in order to respond critically and personally

Part One - Listening Task

Due Date: Tuesday 26™ August 2014 (Week 7) —in class
Weighting: 10%
Modes: Listening

Task description:

You are required to listen to a reading of TWO extracts from TWO of the texts that have been
studied in this unit (one from each of the two chosen texts). After listening to each extract, you will
be given 15 minutes to respond to a series of questions about the text. The questions will reqUire
you to be aware of context, purpose, presence of specific rhetorical devices and other persuasive
features.

Part Two — Close Extract Analysis

Due Date: Wednesday 27" August 2014 (Week 7) - in class.
Weighting: 5%
Modes: Reading

Task description:
You will be provided with a copy of a text that is not one of the texts that has been used during the
unit coursework. You will be required to:

e complete a full annotation using the available margin space
e respond in one A4 page to this question:

Language is an important tool that can be used to reveal a person’s ideas, emotions
and personality. Discuss how successful this composer has been in using effective
language to create a particular point of view, and to persuade their audience to this
view.



Revolution is bloody, revolution is hostile; revolution knows no compromise, revolution
overturns and destroys everything that gets in its way. And you, sittinig around here like a
knot on the wall, saying, "I'm goifg to love these folks no m

too[yes, it was[
Mao can't get t

7ith black nationalism. If you're afraid of black nationalism,
you're afraid of revolution. And if you love revolution, you love black nationalism.

To understand this, you have to go back to what the young brother here referred to as the
house Negro and the field Negro back during slavery. There were two kinds of slaves, the
house Negro and the field Negro. The house Negroes[they lived in the house with master,
they dressed pretty good, they ate good because they ate his food[ what he left. They lived
in the attic or the basement, but still they lived near the master; and they loved the master
more than the master loved himself. They would give their life to save the m aster's
house[quicker than the master would. If the master said, "We got a good house here," the
house Negro would say, "Yeah, we got a good house here." Whenever the master said
"we," he said "we." That's how you can tell a house Negro.

If the master's house caught on fire, the house Negro would fight harder to put the blaze out
than the master would. If the master got sick, the house Negro would say, "What's the
matter, boss, we sick?" WE sick! He identified himself with his master, more than his
master identified with himself. And if you came to the house Negro and said, "Let's run
away, let's escape, let's separate," the house Negro would look at you and say, "Man, you
crazy. What you mean, separate? Where is there a better house than this? Where can I wear
better clothes than this? Where can I eat better food than this?" That was that house Negro.

In those days he was called a "house nigger." And that's what we call them today, because
we've still got some house niggers running around here.



This modern house Negro loves his master. He wants to live near him. He'll pay three times
as much as the house is worth just to live near his master, and then brag about "I'm the only
Negro out here." "I'm the only one on my job." "I'm the only one in this school." You're
nothing but a house Negro. And if someone comes to you right now and says, "Let's
separate," you say the same thing that the house Negro said on the plantation. "What you
mean, separate? From America, this good white man? Where you going to get a better job
than you get here?" I mean, this is what you say. "I ain't left nothing in Africa," that's what
you say. Why, you left your mind in Africa.

On that same plantation, there was the field Negro. The field Negroes[those were the
masses. There were always more Negroes in the field than there were Negroes in the house.
The Negro in the field caught hell. He ate leftovers. In the house they ate high up on the
hog. The Negro in the field didn't get anything but what was left of the insides of the hog.
They call it "chitt'lings" nowadays. In those days they called them what they were -- gut-
eaters. That's what you were[gut-eaters. And some of you

are still gut-eaters.

The field Negro was beaten from morning to night; he lived in a shack, in a hut; he wore
old, castoff clothes. He hated his master. I say he hated his master. He was intelligent. That
house Negro loved his master, but that field Negro[remember, they were in the majority,
and they hated the master. When the house caught on fire, he didn't try to put it out; that
field Negro prayed for a wind, for a breeze. When the master got sick, the field Negro
prayed that he'd die. If someone came to the field Negro and said, "Let's separate, let's run,"
he didn't say "Where we going?" He'd say, "Any place is better than here." You've got field
Negroes in America today. I'm a field Negro. The masses are the field Negroes. When they
see this man's house on fire, you don't hear the little Negroes talking about "our government
is in trouble." They say, "The government is in trouble." Imagine a Negro: "Our
government"! [ even heard one say "our astronauts." They won't even let him near the
plant[and "our astronauts”! "Our Navy"[that's a Negro that is out of his mind, a Negro that
is out of his mind.

Just as the slavemaster of that day used Tom, the house Negro, to keep the field Negroes in
check, the same old slavemaster today has Negroes who are nothing but modern Uncle
Toms, twentieth-century Uncle Toms, to keep you and me in check, to keep us under
control, keep us passive and peaceful and nonviolent. That's Tom making you nonviolent.
It's like when you go to the dentist, and the man's going to take your tooth. You're going to
fight him when he starts pulling. So he squirts some stuff in your jaw called Novocain, to
make you think they're not doing anything to you. So you sit there and because you've got
all of that Novocain in your jaw, you suffer| peacefully. Blood running an down your jaw,



and you don't know what's happening. Because someone has taught you to suffer [
peacefully.

The white man does the same thing to you in the street, when he wants to put knots on your
head and take advantage of you and not have to be afraid of your fighting back. To keep
you from fighting back, he gets these old religious Uncle Toms to teach you and me, just
like Novocain, to suffer peacefully. Don't stop suffering[just suffer peacefully. As Rev.
Cleage pointed out, they say you should let your blood flow in the streets. This is a shame.
You know he's a Christian preacher. If it's a shame to him, you know what it is to me.

There is nothing in our book, the Koran, that teaches us to suffer peacefully. Our religion
teaches us to be intelligent. Be peaceful, be courteous, obey the law, respect everyone; but
if someone puts his hand on you, send him to the cemetery. That's a good religion. In fact,
that's that old-time religion. That's the one that Ma and Pa used to talk about: an eye for an
eye, and a tooth for a tooth, and a head for a head, and a life for a life. That's a good
religion. And nobody resents that kind of religion belng taught but a wolf, who intends to
make you his meal.

This is the way it is with the white man in America. He's a wolf[and you're sheep. Any time
a shepherd, a pastor, teaches you and me not to run from the white man and, at the same
time, teaches us not to fight the white man, he's a traitor to you and me. Don't lay down a
life all by itself. No, preserve your life, it's the best thing you've got. And if you've got to
give it up, let it be even-steven.

The slavemaster tpck Tom and dressed him well, fed him well and even gave him a little
education[a litg€ education; gave him a long<oat and a top hat and made all the other

revolution. They
revolution.
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Year 11 English: Language of Politics and Persuasion
Assessment Task

NAME: /Y) (<SS f’a/H(dge

Extract One:
The extract will be read to you twice. During the readings, you may write notes on the blank paper

provided. At the completion of the readings, you will be required to respond to the following
questions. Use the space provided to respond, ensuring that you write in full sentences. Quotations
should be used, where necessary, to provide evidence for your answers.

1. What text is the extract from? Who is the composer? (1 mark)

(/‘ﬂem‘aje to 1he (Geasscoots' - malcolm X

2. Discuss TWO rhetorical techniques (not emotive language) used within the extract, and

explain their effectiveness. (3 marks)
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3. Provide one example of emotive language. What effect doesthis have on the audience? (2

marks)
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Year 11 English: Language of Politics and Persuasion
Assessment Task

4. How do the language features that have been employed by the composer add to the

persuasiveness of this text? (4 marks)
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Extract Two:

The extract will be read to you twice. During the readings, you may write notes on the blank paper
provided. At the completion of the readings, you will be required to respond to the following
questions. Use the space provided to respond, ensuring that you write in full sentences. Quotations

should be used, where necessary, to provide evidence for your answers.

1. What text is the extract from? Who is the composer? (1 mark)

Malcelm X - (/Y)()J/ozjw to Hhe Grosicools”

2. Discuss TWO rhetorical techniques used within the extract, and explain their effectiveness.

(3 marks)
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3. What are the key concerns raised by the composer in the given extract, and the text as a
whole? Use quotes to support your answer. (2 marks)
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4. How do the language features that have been employed by the composer add to the

persuasiveness of this text? In your answer you should discuss the textual form, as well as
the tone that is created. (4 marks)

L3 See anJsS\er 1o ﬂule-oa /év/ op plevioyd ro ct.on
T 7

and add :

77%: ‘f'txfumf 'poz’m 0/" o J:;O—ceclq allen,d malcolmx

+C> QM'LOV\GJ“JP hal e ot ow ‘H’\(Qx&ql\ {‘N/ *fcf\e Op vo (e
and __the We of yhetoric
S,Oti’ (CA ) {’he f.peake( ’”.

devices . Whe~ dejivering o
w4

able 1o gavee  Hhe
7 J

ft’-‘(loOng-

of the avdien Ce

a“'\c/ ar/:u-HL nfel\\/ffu ol h":‘uf"t’d«.
J J T

NMalcebn X _yiel @

aceont dea( °P dl(PCh\/N O(U&’mo the
& J

_@aeel’t\‘ a“owﬁc\/a ‘\lm fo adlCess the aucdiene ano/

Cppeq l ZH:Y to l’h ey dicedly and thy
[ \/ 7

weuld A~ tuin

create @ L\tjc;ALl/V peiNasVe  taext  fype

- .




Modelled €xtended Respondse
W\/\_/‘WW

The ’a’g“aje thot  malcolpn X vsed  n hiv dpeeci,

(/’)’]effauqe to  the Grascs potr' reveals b (deqs dghew black

ond  whdte n;\fefgmhon as_gear t of the American Civil /Z((/oAfJ

MDV’CW\PH}' Malcolm X' (ar\dom(bt)r allo revegls hv in{)u't’m?’m/

peidonaldy  as  Shoewa  thioudh  hie  passioncale and ageediie
¥ — J 7 dJ

emolwe a.io',oeal >

ma’(o/m X (el ed /"rerz\u\yz on the +er/m:cl7up G"D anecdete

to dpe/fuarle Au avdience. Hy diccission of the “haude

r\?jf(o" and _the “field /7%0(0" 15 an  allision to U-S  Sslave

I'\(H’D:j _and inould have been famdiar to the avdieqace thot

he i aa’a/rejuzw/aw Huy odhisdacn {6  4he “hovse negro " s cleatly

evideat asrf he uses _inclusive (aryc‘%ae fo a(«fn fhem with the,

white  macterd; “ We sick !? He identiFied himself with hu mgsker.”

Malcolm X usel  offensive and def0£af03v CD(’O(‘)MIG"JJV\ to focther

€m‘|of\n!f~‘e ha emotiond about m'tegrghon when he refers 1o the houde

neqiod _ad  “hovre nggerd " Thu term concdered highly offensive
J Jd £ v

Lj the yodd at /m(}t?t —wvould have persyaded hir_avdiense teo

hJ .AOD"’\‘, o.p Vieipn %}/ neanJ O/D J'A’éd&:/n them .

Malcolm x 4 alio perfyasive ia hp call 4o actien cather

than W&lll’l.:\]n for (/’)a?}rr to occyr tb(oy/’\ mo’ e deloaatic

{OJO(eJJc’Jf- 7o expolc sy hu _ideac  _abovk  the value ofa(hpl

he yyed /elbmouj allvsion and metaphor. Malcolm X wal o

JH‘P(D"\L& suppotter of hiy  fath v 1dlany _and thoy pact oF Ay

Jvoveffonamjv 1 Shoidn H—»rm\;f% the line " Thece J nol’h«:jp i

O\ (¢ (oqoll' the ft°far)’ that  teaches ui 4o svflar ’jaeaccﬁ,gv.” He

Jﬁﬁf'f’her fEVca'J th,o sent imeat !zj.- Oan‘ni:/(z‘ Qlemmﬁ of %faclihma/



VS ! ; {«, ; - S 7 o s
Chestitn ol e £ 2 Sue Tor an tur oo o lbife for o [Fe " conchid
v { “
the allusion wiith  the mefawhor “And asbody serenld thol liad
v
e i bei Y ¥ I e £ N / F o paalk
o felegoon e ing  TOdoh bor o el biheg snbtenda to aneie
4 \‘j \/
" . o ; i f | L f .
ST Y ﬁf}é‘éfsf . Mole s, A goes  on o dieel iy owdience
H * i N
o ~
Yo o fL et s Iy R & £ , - N i
i {)‘\"\? %C’{V e *I 1 e! Wy &8 {5 5y i ?Li T ¥ ? o {0 ¥ &~ iz ()
- 7 5 -
i i N R i 3 s A
Give fusn ek F be even-gteven. Thii 4 g E’Lﬁmmj} Ve fed
L i o} ; & ; , o e -}
call to  action gnd i eflect _violence, @xporesfing MNale olag
ALY éﬁ?é“\ﬁf\(i@ roalka LINE L ol viewd on dhe Gl Riohti Meovemest )
B {
P R
{ifi‘mé g‘\gj Ggi{p iy & Pl SO v Y -
i P . . i o H : £ s {
?ﬂﬁﬁg ol X 1 e o ] &:ag” deal o f ihelbol o Tehniguye 1O
. ‘
P . ' o - / - e ’
perdvade  ho  avdience 4o ko ,uuvﬁ' of il Thiovoh b,
j TR ; o S j
or ;L\ (Jéi; intelleg ent /& é?‘;;@vﬁf iy
. . o [

< {Gﬁ(i*z&‘%f

Ud e
Tioule Crnelos)

L7

ol e N e




